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THE PRESENT STATE OF GEOGRAPHICAL
EDUCATION IN CZECHOSLOVAKIA

Todays state of Geography teaching in Secondary schools as. well as the sub-
ject of highschool studies of this discipline are the results of the general changes
of social order. All modifications of Geography teaching which have been per-
formed due to the adaption of our educational system are based on the abundant
traditions of the times of Commenius, on the findings of theoretical scientific
work in the fields of common pedagogy, on sofar performed studies of Geo-
graphy teaching methodology and on the outcome. of school researchwork. Further
material available for the mentioned purpose are the records of public discussions
of all ranks of Geographers, teachers and other professional experts from similar
branches of science and technics. The aims, the scope and the set-up of school-
education are being newly formulated. This refers to Elementapy schools with
a compulsory educational cycle of nine years, to schools of the second cycle (i. e.
Secondary schools with twelve years education or Professional schools). Even
highschools are subject to a fundamental reorganization. Which is the leading
conception of this reorganization of our educational system in schools of ele-
mentary and secondary character? It is the postulate of attaining the goal of
harmony of the school and the requirements of Socialist society and of arriving
at a state of close continuity of school and practical life. The new educational
system shall warrant the joining of teaching and education with workshopprac-
tice. A further moment is the need to fully develop the educational elements of
teaching in edition to its instructional character. The teaching of Geography is
based on materialist ideology, and dialectic materialism is consistently applied
in the methods of teaching. The development of conscious socialist thinking and
socialist morals belong to the goals of education.

Which task should the teaching of Geography in ordinary as well as vocatio-
nal schools perform? ,To make pupils acquire an exact and up-to-date geo-
graphical picture of the world; the conception and scope of this picture should
enable them to understand fully economical and political developments at home
and abroad. It should teach them to interprete these events correctly and make
the pupils fit for active participation in the building-up of a new, progressive
order of society.” This leading idea accounts for the special emphasis on the
educational component of ideology and morals, on the elements of an all-round
technical instruction and on the education in the field of economical Geography
based on a perfect knowledge of geographical topics.

The Subject matter of the geographic curriculum includes all necessary in-
structional and educational elements and complies with the requirement of being
adequate to the abilities of the pupils. The quantity of homework is reduced
so as to leave more time for other activities. The textbooks comprise only ba-
sical subject matter complemented by the necessary auxiliary facts and elements
of interpretation. This should induce pupils to work on their own and thus
help teachers to develop their didactical and pedagogical activities on a wider
scale. To the teacher the textbooks are a manual indicating the scope of subject
matter to be taught, whilst to the pupil they are, in addition to the chart, the

basic instrument, serving them for repeating what has been taught and practiced
at school.
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Elementary schools (Ist cycle) will give their pupils a basic, though comple-
ted, geographical erudition with special bearing to practical life, and also will
quality them for further education. Pupils attending Secondary schools (IInd
cycle) will have to carry on more profound studies of economical and political
problems pertaining to the building-up of Socialism. These pupils are bound
to acquire a deeper understanding of the geographical topics of world produc-
tion. The teaching of Geography in vocational schools is directed by their pro-
fessional aspects. Some aspects, however, are common to all three types of
schools. Special stress lies on chart-reading and practical activities; field-trips
and excurcions to factories are compulsory and systematically practised. Subject
matter is explicated on the principals of the pupil’s knowledge of his native
country. Already in the 4th grade pupils become acquainted with geographical
details of the local landscape. In the 5th grade they are taught the basic ele-
ments of the Geography of Czechoslovakia. The next grade teaches basical facts
of topography and gives a general view of the economical and political data
of the world. The posibility of shifting geological subject matter to natural
science lessons so as to leave in this special grade but one weekly lesson to
Geography is under consideration. In the 9th and 10th grade the pupil will
be taught the Geography of the regions of Czechoslovakia, of the Soviet Union
and other chosen countries, with special emphasis on economical questions. Sub-
ject matter is chosen in view of the close relation of Czechoslovakia's economy
to the whole socialist world by way of exchange of goods and co-ordination of
production.

Two lessons per week by average are reserved to Geography. As a result of
the tendency to leave more time for the pupil’s hobby activities it is being envi-
saged to reduce the total amount of teaching lessons in schools. This will
account for the fact that Geography is not to be found in the new teaching
plan of the 12th grade. It is clear that sofar the importance of Geopraphy for
life and for the ideological education of the youth has not been fully acknow-
ledged. We find, however, also a tendency to introduce Geography teaching
into certain vocational schools (for medical and technical professions) since this
discipline has sofar been omitted in the educational scheme of these institutions.

In connection with the question of the new tenor of teaching, the question of
teaching-appliances is also under examination. Their sofar limited quantity and
variety is being remedied. A newly formed committee .is supervizing the syste-
matical and co-ordinated realization of instructive educational appliances of all
descriptions. An increased number of wall-pictures, cinema slides etc. complies
with the.teachers’ calling for a sufficient stock of these appliances, covering all
topicals of Geography and designed for schools of all categories. Good progress
has been made in the field of school-charts (different editions for various cate-
gories of schools, economical maps, additional items, newly created charts of cer-
tain counties of Czechoslovakia etc.). New threedimensional appliances are ma-
nufactured and the number of those which have been manufactured sofar has
been increased.

Organization as well as conception of the erudition of Geography teachers
in Czechoslovakia has undergone two changes during the years since the libe-
ration of the Republic. First these teachers for higher grade Secondary schools
had to be graduates of the respective faculty of natural science or philosophy,
whilst those teachers to teach lower grade Secondary schools went through the
University faculty of pedagogy. In 1953 a Bill regulating the introduction of
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Universal eight and eleven years Secondary schools
was passed. Due to this regulation special high schools for the education of
teachers were established viz. Two years Pedagogical highschools educating
teachers to staff the 6th, 7th and 8th grade of Secondary schools. and Four
years Pedagogical highschools for teachers to staff the 9th, 10th and 11th grade
of Secondary schools. The only task in this field left to the university then was
the education of specialists to work in practical jobs and scientific research
institutes. This state of affairs prevailed until August 31st, 1959, when due
to a global reshuffling of the schooling-system of Czechoslovakia, Pedagogical
Secondary and highschools were abolished and the erudition of teachers was
organized on new principles.

Nowadays teachers for schools of the Ist cycle are trained by Pedagogical
institutes, which have been established in all counties. These are schools of
a special type. Teachers for the 1st to the 5th grade have to go through three
years, teachers for the 6th to the 9th grade through four years of studies. Geo-
graphy is taught in two vocational subdivisions viz. Russian-Geography-Musical
education, and Mathematics-Geography-Workshop practice. The education
of teachers for the 10th to the 12th grade of Universal Secondary schools
of General Instruction went back to the Universities of Prague, Brno, Olomouc
and Bratislava. It takes five years and has two vacational branches of either
Mathematics or Biology. Beginning with the next school-term Physical edu-
cation will offer a third alternative. It also is possible to acquire a teachers
degree without interruption of employment by way of correspondence courses.
This refers to pedagogical institutes as well as to Universities. Such form of
studies mostly takes one year above the normal duration of the usual form.
It is regulated by special teaching plans, arrangements and test-regulations.
In Bohemia, Moravia and Silesia it is directed by the “Institute of teachers
education by distance" at Charles’ University of Prague, in Slovakia by similiar
institution attached to the Commenius University of Bratislava.

This University reorganization offers good chances for our education of experts
with a perfect theoretical and practical knowledge and skill, to a certain degree
also with previous practice not only in Geography but also in the matters, of
related disciplines and the main branches of production. This is why nowadays
the main emphasis liés on practice instead of lectures as it was until today. In
addition the disciples go through practical production training work. They are
further lead to acquire a broad view on the ideas of political and cultural life in
general. A question sofar not fully settled is the training of students in the
methods of Geography teaching. In spite of that fact there is one argument
which seems to predominate; that in view of the volume of Geography subject
matter and also in view of the reduced number of teaching lessons the necessary
level of teaching has to be attained first of all by means of improved working
methods.

Another issue to be solved is the postgraduation study of Geography teachers
which would enable them to develop and intensify during their professional
work such knowledge as qualified them to enter practical life. The activities of
county Pedagogical Institutes as well as a lot of popular and scientific lectures
organized by different institutions, together with vocational and political trai-
ning, are the means which help Geography teachers, as a professional group,
not to lag behind the trend of development. Even so, alle these performances
are of more or less intermittent character and to a large degree do- further
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reduce the already minimum amount of leisure time. Therefore a new form of
postgraduation teachers education is being proposed viz. the “Postgraduation
training system‘. It is assumed that in future this training will become com-
pulsory to all Geography teachers. It will be held every year as the obligatory
training week of the teachers’board for the next school-term and take place at
the respective school where any teacher belongs due to his vocation and the
type of school where he is teaching (University, Pedagogical Institute). This
training which should take from two to four days should be directed mainly
at the following issues: a) Informations on facts and changes pertaining to Geo-
graphy and related disciplines as created during the last year; supplementary
lectures and practical training; b) Consultations with university teachers on
professional or scientific research work of Geography teachers.

All this should help us to arrive at a state of affairs where a large majority
of Geography teachers would participate in research work so that a dense .net-
work of professional experts in various disciplines will be created. This refers
first of all to the methodology of Geography teaching for which teachers in
active service are specially well qualified and for which the best conditions in
their own profession are prevailing.

It is to be expected that the newly established University teaching centers
combined with a well directed postgraduation training system will produce pro-
foundly educated and class-conscious teachers — the genuine type of socialist

teachers.
STAV SKOLSKEHO ZEMEPISU V CESKOSLOVENSKU

Dnesni stav vyufovani zemépisu na stfednich Skolich a studia zemépisu na vysokjch sko-
lach vyplyva z celkové zmény spoletenského fidu. Upravy vyuéovani zemépisu, providéné
v ramci pfestavby naseho Skolstvi, téZi z bohatych tradic z doby Komenského, opiraji se o teo-
retické prace obecné pedagogické, o dosavadni studie z metodiky vyudovini zemépisu a o vy-
sledky vyzkumu na $kolach. Vyuzivd se téZ vysledkd diskuse, jiZz se Gastni zemépisci viech
kategorii, pedagogové a piislusnici pfibuznych oborii védy a techniky. Formuluji se nové cil,
obsah a organizace vyudovani na §kolach 1. cyklu (tj. na $koladch néarodnich resp. na povinné
devitileté stfedni $kole), na §kolach 2. cyklu (3kola dvanictiletd a $koly odborné); dochazi
k zasadni pifestavbé i $kol vysokych. Viadéi myslenkou pFestavby na Skolach 1. a 2. cyklu je
pozadavek souladu 3koly s potfebami socialistické spoletnosti, tésného spojeni skoly se Zivotem,
spojeni vyufovdni a vychovy s vyrobni praci a potfeba plné rozvinout vedle vzdélavaci i vy-
chovnou slozku vyuéovani. Vyuka zemépisu vychiazi z materialistického svétového nazoru, me-
toda price je désledné dialektickd. Vychova sméfuje k vypéstovani socialistického védomi
a moralky.

Ukolem vyudovdni zemépisu na vieobecné vzdélivacich a odbornych gkolach je ,dat zakam
védecky spravny a aktuilni zemépisny obraz svéta, a to v takovém pojeti a rozsahu, aby
dobfe rozuméli hospodafskému a politickému déni u nads i v ostatnim svét8, spravné toto
déni hodnotili a aktivné se Géastnili budovdni nového, pokrokového spoledenského fadu“. Proto
je poloZen diraz na ideové politickou a moralni slozku, na prvky polytechnické vychovy a na
hospodafsky-zemé&pisné vzdélani, stavéjici na dobré znalosti z2mépisného prostiedi.

Zemépisné udivo obsahuje vsechny potiebné prvky vzdélavaci i vychovné a je v souladu
s pozadavkem pifiméfenosti schopnostem zakd. Rozsah domicich tkold se zmen3uje a vice
¢asu se ponechdvad ostatnim ¢&innostem. U€ebnice obsahuji jen zdkladni ugivo, doplnéné nut-
nymi pomocnymi fakty a vykladovymi prostfedky, aby vedly zaky k samostatnéj§i praci a uci-
telim daly moZnost §ir§itho didaktického a pedagogického plisobeni. Jsou pro ugditele pfiruckou,
vymezujici ué&ivo, pro ziky jsou — spolu s mapou — zikladni pomiickou pro opakovani uéiva
vysvétleného a procviéeného ve gkole. .

Na skolach 1. cyklu ziskavaji Zaci zakladni, avSak ucelené zemépisné vzdélani, zaméfené
k praktickému Zivotu, a tvofici predpoklad dalsiho vzdélavani. Na vieobecné vzdélavacich sko-
lich 2. cyklu jde o hlubsi studium hospodiisko-politické problematiky vystavby socialismu
a o hlubsi pochopeni zemépisu vyjroby; odborné skoly respektuji ve vyulovani zemépisu vlastni
odborné zaméfeni. Na viech skolach se klade ddraz na praci s mapou a na praktické &innosti;
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vychazky do pifirody a do zavodd jsou povinné a systematické, vyklad uciva se déje na do-
movédném principu. )

Se zemépisnymi poznatky z mistni krajiny se Zici seznamuji jiz ve 4. ro¢niku, se zemeé-
pisem CSR v zikladnim rozsahu v 5. roéniku. Dalsi roénik je vénovan zakladim fyzického
zemépisu, regionalnimu zemépisu svétadild kromé Evropy a politickému rozdéleni svéta. Zemé-
pis Evropy a SSSR je probiran v 7. a CSR v 8. roéniku. Posledni roénik povinné skoly ob-
sahuje prehled fyzického zemépisu a hospodaisko-politicky piehled svéta. Uvaiuje se viak
o moZnosti pfesunout geologické ucdivo do.pfirodovédy a zemépis v tomto roéniku vibec vy-
pustit. Desaty a jedenacty roénik obsahuje uéivo z regionilnihe zemépisu CSR, SSSR a dal-
$ich vybranych statd, se zddraznénim slozky hospodaiské. Vybér uéiva se Fidi skuteénosti, Ze
deskoslovenské hospodafstvi souvisi vyménou zboZi a koordinaci vyroby s celym socialistickym
tiborem. Zemépisu se vénuji primérné dvé vyucovaci hodiny tydné. Ze snahy poskytnout vice
moznosti pro zajmovou ¢innost zaki se uvaiuje o omezeni celkového poétu vyulovacich hodin
na gkolach. Proto ve 12. roéniku zemépis v novém uéebnim planu chybi. Je zfejmé, Ze vyznam
zemépisu pro zivot a ideové politickou vychovu mlddeze neni dosud plné docenén. Naproti tomu
je tendence zavést vyudovani zemépisu i na ty odborné skoly (zdravotnické a pramyslové),
v jejichZ udebnich pldnech zemépis dosud nenaSel misto.

S novym obsahem vyulovani se fe§i i otdzka udebnich pomiicek. Odstraiiuje se jejich dosa-
vadni malé mnoZstvi a mald rozmanitost druhd. Nové ustavend komise dba na planovité
a systematické vyddvani nizornych pomiicek viech druhd. Rozifuje se soustava nésténnych
obrazd, Skolnich filmd, diafilmé a zvlasté diapozitivd, jejich? mnoZstvi a volba splni pozada-
vek uéitzld mit dostatek téchto nazornych pomicek pro vsechny tématické celky zemépisu na
§kolach vsech stupiii. Znaéného pokroku bylo dosaZeno ve vydavani skolnich map (3kolni
atlasy diferencované podle stupiit $kol, hospodaiské mapy, mapy s dodatkovym obsahem,
mapy novych krajii CSR). Vyrabéji se nové trojrozmérné pomicky a zvySuje se podet piistroji.

Organizace a koncepce vzdéldvdni uéitelii zemépisu se od osvobozeni CSR dvakrat zménila.
Zpotatku se uditelé zemépisu pro vyssi stfedni skoly vzdélavali na ptirodovédeckych a filoso-
fickych fakultach, pro nizsi stfedni skoly na pedagogickych fakultich universit. Po vydani za-
kona o jednotné vieobecné vzdé€lavaci osmileté a jedenactileté stfedni Skole r. 1953 byly zfi-
zeny pro vychovu uditeld specidlni vysoké skoly — dvouleté vyssi peadagogické skoly pro 6.
az 8. roénik a &tyfleté vysoké pedagogické skoly pro vychovu ugiteld v 9.—11. roéniku stfedni
gkoly. Universitdim zGstal tikol vzdélavat specialisty pro praxi a védecko-vyzkumné instituce.
Tento stav trval do 31. 8. 1959, kdy v souvislosti s celkovou pfestavbou skolstvi v CSR byly
vy$si a vysoké skoly pedagogické zruSeny a vzd€lavani ugiteld bylo nové organizovano.

Utitzle pro skoly 1. cyklu pfipravuji pedagogické instituty, jez byly zfizeny ve viech kraj-
skych méstech. Jsou vysokymi skolami zvlastniho typu. Ttileté studium piipravuje ucitele
pro 1.—5. roénik a ¢&tyfleté pro 6.—9. roénik stiedni $koly. Zemépis se studuje ve dvou apro-
baénich skupindch: rustina-zemépis-hudebni vychova a matematika-z:mépis-prace v dilnach.
Vzdélavani uéiteld pro 10.—12. roénik vSeobecné vzdé€lavaci stiedni 3koly bylo vriceno na
university (v Praze, v Brn&, v Olomouci a v Bratislavé). Studium je pétileté, aprobaéni sku-
piny dvouoborové: s matematikou, nebo s biologii, od ptistitho $kolniho roku téz s télesnou
vychovou. Bez prerudeni zaméstndni je mozno ziskat ucitelskou zphsobilost dilkovym studiem
jak na pedagogickych institutech, tak na universitich. Dalkové studium trva zpravidla o 1 rok
déle nez studium denni. Ridi se zvlistnimi uéebnimi pliny, osnovami a zkufebnimi pfadpisy.
Dilkové studium ugiteld ¥#idi v &eskych krajich Ustav dalkového studia uéiteld na Karlové
université v Praze, ve slovenskych krajich obdobny tstav na Komenského université v Bra-
tislave.

Piestavba vysokych kol vytvafi piedpoklady pro vychovu odbornikd s dobrymi teoretic-
kymi i praktickymi znalostmi, dovednostmi a zéasti i navyky nejen ze zemépisu, nybrz i z obo-
na cviéeni a zavadi se vyrobni prace studentd. Studujici jsou rovnéZ vedeni k ziskani Siro-
kého rozhledu ideové politického a obecné kulturniho. Dosud neni pln& dofeSena otdzka pii-
pravy studentd z metodiky vyucovani zemépisu. Ziskidva viak jiz p¥evahu pfesvédéeni, Ze pfi
rozsahu zemépisného udiva a sniZenim poétu vyudovacich hodin je mozZno dosiahnout potfebné
drovné vyufovani pfedeviim zlepSenim metod prace.

Resi se i otazky dalsiho studia uditelii zemépisu, aby mohli ziskany zdklad po vstupu do
#ivota dile rozvijet a prohlubovat pti své praci. Cinnost Krajskych pedagogickych dstavd, mnoz-
stvi populadrnich i védeckych prednaszk potfddanych réiznymi institucemi, odborné a politické
gkoleni atd. poskytuji ptileZitost k tomu, aby uéitelé zemépisu jako celek nezlstidvali za vy-
vojem. Viechny tyto akce jsou v8ak vice méné nirazové a jdou ve velké mife na vrub stejné
jiz mimimalniho volného &asu. Navrhuje se proto novd forma dalsitho vzdg&lavani uditelt, jiz
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je postgradualni 8koleni. Predpoklada se, Ze bude pro viechny utitele zzmépisu povinné, kaz-
doro¢ni, v dobé& povinného tydne piiprav ucitelského sboru na novy skolni rok, a na té vysoké
skole, k niz utitelé vzhledem k aprobaci a typu $koly, na niZ pisobi, patfi (universita, peda-
gogicky institut). Toto $koleni v rozsahu 2—4 dnd by mélo byt vénovano piedev§im a) in-
formacim o udalostech a zménich, k nimZ v zemépise a ptibuznjych oborech za poslzdni rok
doslo, doplitkovym pfednaskam a cvi¢enim; b) poradam (konzultacim) s vysokoskolskymi ugiteli
o odborné nebo védeckovyzkumné praci uéiteld zemépisu. Touto cestou je mozno dosahnout
stavu, kdy pfevdini é&ast uditeld zemépisu bude dfastna na vyzkumné praci a bude vytvofena
husta sit odbornych pracovnikd v riznjch oborech zemépisu, pfedeviim v metodice vyucovani
zemépisu, pro niZ maji uéitelé v €inné sluzbé zvlast dobré ptedpoklady a podminky.

Lze ofekavat, Ze nové vysoké gkoly spolu s dobfz ¥izenym postgraduilnim skolenim pfipravi
utitele zemépisu vysoce vzdélané a politicky uvédomélé — uéitele socialistické.

MPEMNOJIABAHHME I'EOI'PA®HHM B UEXOCJIOBAKHH

OcHoBHOH HOeell mepecTpolikyM 1WIKOJM B YeXocJoBakHH siBJAsieTcs TPeGOBAHHE COTJIaCOBAH-
HOCTH MeXJAY IIKOJOH M HYXAAMH COHHAJIHCTHYECKOTO OOIIeCTBa, TECHOH CBSI3H MIKOJIBI
C KM3HBIO, COeJMHEHHS] 00pa30BAHUS M BOCIHTAHHUS C NPOHU3BOACTBEHHBHIM TPYIOM H TaKxkKe
HacyuHass HeoOXOAMMOCTh CBsI3aTh o6pasoBaHHe C BOCHHTATEJNbHOH 4acTbio oGyuYeHHs.

3aIlaHl/leM npenoxaBanus reorpaqmn B WIKOJaX l-oro W 2-oro uuk/aa siBJasetcs cJenyro-
utee: »aaTb YYeHHKAaM HAYYHO MNpaBHAbHOE H AaKTyaJbHOe r‘eorpaqmqecxoe npencrapJjenye
MHpa B TakOM BEJe H of’beMe, UTOOBl OHHU XOpowmo NnoEuMaJIv HPOHCXOLLHHIMﬁ IKOHOMHYECKHH
H 110JUTHYECKUH npouecc y Hac ¥ B OCTaJJbHOM MHpe, yto6bl OHH 3TOT npouecc NpaBUJbHO
O{eHUWJIH H IPHHUMAJHU AaKTHBHOE YydacTHe B IIOCTPDOEHHH HOBOIO, IPOTrpecCUBHOrO olue-
CTBEHHOT0 CTpOs«.

B mkosax 1-0ro wikjaa Yy4YeHHMKH IIOJy4aiOT OCHOBHOE, OJHAKO 3aKOHYeHHOe reorpacdi-
yecKkoe BOCIHTAHMe C HAfpaBJeHHeM K MNpPaKTHUecKofi »Ku3e; B 06l1eo6pa3oBaTeNbHBIX
mKoJax 2-oro LHMKJIa BONPOC ITOT KacaeTcsi Gojee TVIyOOKOrO H3YyYeHHs 35KOHOMHYECKHX
W NOJUTHYECKHX OTHOLIEHHH B MHpe; B IIKOJAaX CHelHaJbHO-TEXHHUYeCKMX B NpelogaBaHHH
reorpacHH NPHHMUMAIOTCS BO BHHUMaHHMe cneludHyeckie Tpe6OBaHHsS WWIKOJL. Bo Bcex mKo-
Jax mpupaerca ocoboe 3H@uende paboTe C KapTOH M NpaKTHYeCKoil JesiTenbHOCTH. HoBwii
yueOHbIA NJaH Bo36yxpaeT GoJbllle HHTepeca K TBOPYECKOH AesTeJbHOCTH YYallHUXCH.

Yuureneil reorpaduu ANA KOS 1-0r0 UHMKJIA TMOATOTOBJSIOT NefarorHyecKHe HHCTHTYTHI,
KoTopele OBIIM CO3/laHbl BO BCeX OOJIACTHBIX TOpPOAax CTpaHbl. DTO BhicliMe yuyeGHLIe 3aBe-
JIEHHsl CIIeLHaJIbHOI'0 THNA. YueGHBIH CPOK AJuTcs 3 roga (ans yuurenefi 1—5 kKmaccos),
4 roga pns yuureneii 6—9 kiaccos. Iloaroroska aJsi yunrteneir 10—12 kj1accoB NMPOHCXOLMT
B VHMBEDCHTETaX M Ipojo/xkaercd 5 JeT. B Iejaroruueckyx HECTUTYTaX M B yHHBepCHTe-
T4X MOXHO NPHOODeCTH KBaNMM(HKALHUIO Y4HTeNs 3aouyHo Ge3 OTpPhHIBA OT NPOH3BOJCTBA.
B Hacrosiiee BpeMsi B BHICIIMX Y4YeOHBIX 3aBeleHHSIX CO3JaHbl YCJIOBHS IJIS TOLTOTOBKA
CHEeLHAJHCTOB C XOPOIUMMH TEeOPeTHUeCKHMHU H INPAKTHYeCKHMH 3HAHUSIMH H C IIAPOKHMH
HAEHHO-TIONIMTHYECKHM MHMPOBO3PEHHeM H OOLIEKYJbTYPHLIM KPYTro30pOM.

B HacTosimee BpeMs pellaloTCss BONPOCH O MNOBEILEHHH 3HAHWH yuMreJdell reorpadHu
IIOCPeICTBOM JajibHefimiero o6pasoBanus, OG6GnacTHele Nefaroruyeckue HHCTUTYTHL (HHCTH-
TYThl YCOBEPUIEHCTBOBAHHSI YUHTeNell) IIPHCOEJIMHSIOTCS K IeJarorHyecKMM HHCTHTYTaM
¥ BBOJISTCSA HOBHE (ODMHE HaJbHeHINero yCoBepIIEHCTBOBAHHS YUHTeJed.
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